Pinhoe C of E Primary School Curriculum

Living life in all its fullness, together in mind, body and spirit”
Our mission statement is underpinned by the following passage from the
Bible:
“l have come that they may have life, and have it to the full.”

John 10

:10b

At Pinhoe C of E Primary School, our mission statement, vision,

and values serve as the cornerstones of who we are and what we do. Aligning
our Core Values and Learning Heroes with our Curriculum; we aim to
empower all children for their future lives within the sanctuary of a Christian

foundation.

Our Vision is outlined in two ways:
Vision Statement and Pinhoe Promises

Living life in all its fullness,
together in mind, body and spirit

P N

Cedar Tree Federation Vision
We aim to...
*
Provide a loving environment that nurtures children
in mind, body and spirit

so that every individual delights in
learning and develops the wisdom to

‘Live life in all its fullness’ john 10:106

Guide and support one another upon life’s journey
so that each person is equipped for their future.

Celebrate and value the uniqueness of each person
within a culture of acceptance and respect

Community: Nurture qualities of character
and work together to flourish individually,
locally and globally

Pinhoe’s Vision - Our Promise to Children
We will work together in partnerships to help you to:

/" Think Big

\_~” We will empower you to think big and work with others.

/% Flourish

\ ,/" We wi

Il help you to flourish in mind, body and spirit.

Know Yourself
We will help you to be proud of who you are and
appreciate others within our community.

/-y Make Good Choices
\—/ We will help you to develop good habits for life.

‘? Be Agents for Change
o~ _/ We will help you to recognise that you are
powerful and can make the world a better place.

Children, teachers, and parents collaborate at Pinhoe to guarantee that we
produce well-rounded citizens for our future generations, securing their
spiritual, moral, cultural, mental, and physical development through access to
our broad and balanced curriculum, enriching experiences and community
relationship building opportunities.



Intent

Overthe last 5 years we have been developing ourown, bespoke curriculum framework. We wanted
to build our curriculum upon our Christian foundation and Core Values, securingknowledge and
developing skills within a context that prepares our children for life within the widerworld. Our
mission is to empower our childrento become confident, self-aware and empathetic.

Our Curriculum Pledge outlines our vision in a way that is understood by children and their families:

Our strapline - ‘Living Life in all its Fullness’ -is embodied within our curriculum, which marries deep
thinking with deep purpose and active engagement with the world. We teach our children how to
live as well as how to learn. Opportunities for prayer and reflection are planned into the school day,
whilst ‘bigger questions’ provide exploration and challenge thinking.

Considering a wide range of research, we have created a
curriculum thatvalues knowledge-based learning which is
developed within substantive and disciplinary domains, clearly
building upon prior learning and existing understanding. In
these times of global and political uncertainty, highlighted
within the Global Challenge Report: The Future of Jobs 2017, it
is clear that we need to educate our children to think more
critically, more ethically and become more geo-politically
aware. The OECD report 2018 evidence thatemployers are
increasingly focusing upon soft skills as part of their
recruitment processes. The Varkey Foundation Generation Z
Report confirms that we have the lowestlevels of physical and
emotionalwellbeingin the world, which means that we are
least likely to thinkit is important to contribute to wider
society. Through character education, which is made explicit
within our curriculum, we are empowering children to think for
themselves and understand the importantrole they play in the world around them.

We recognise the importance of re-imagining learning so that our children develop as global citizens
that recognise how they can create a world that they wantto live in. They need to understand:



We have developed arubric forthe progression of knowledge,
skills and attitudes linked to supporting our children in
becomingactive and responsible citizens (relational). These are
beingwoven into our curriculum plans and learningthemes.
This relational learning challenges children to considertheir
impact upon the world around them and provides an
aspirational context for consideringthe future.

Metacognition and the development of learning skills
is already embedded in our curriculum and made
explicit to the children through our learning wheel.

Deeplearning occurs within affective and cognitive
domains.

Affective aspects within areas such as values,
attitudes and motivations, are modelled and taught
explicitly.

We acknowledge that ourcurriculum needsto be
creative and responsive, not only to the needsand
interests of the children, but to the world around us:

it will evolve overtime.

Pinhoe Curriculum Model SUBSTANTIVE
KNOWLEDGE

LEARNING
BEHAVIOURS
& SKILLS

DISCIPLINARY

KNOWLEDGE

RELATIONAL
LEARNING




Our design principles are:

The common language we are using includes:

Schema — Building new knowledge based upon existing pathways in the brain.

Substantive learning - content of a subject. Stuff thatis given e.g. Factual
content/procedural/fluency

Disciplinary learning - It involves relational learning and connectedness with subject matter
(going deeper), judgement making, argument, reasoning, thinking, interpretation, rules and
patterns.

Relational learning — The relationship between knowledge and the wider world
Metacognitive —Understanding the learning process and our engagement with this
Aspirational — Self-belief and goals for the future.

Creative — Deeperthinking and manipulation of knowledge and skills

Affective —Values, attitudes, dispositions and motivation

Cognitive —concerned with the act or process of knowing and perceiving; relating to the
mental processes of perception, memory, judgment, and reasoning

Skills map for developing responsible global citizens:

Social Justice and equality

Identity and Diversity

Globalisation and Interdependence
Sustainable development

Peace and Conflict

Human Rights

Powerand Governance



Implementation

Pinhoe

Learning Heroes

Key Principles

The Pinhoe Learning Heroes, based on BLP (Building Learning
Powers) acts as a focus forteachers and children to ensure that
learning language is consistentand embedded throughout the
school. These key learning skills are reviewed and refined withina
progression ladder so that at each stage expectations are clear and
explicit. Adopting a metacognitive approach, children review their
own learning process as well as their approach to learning within
regular reflection sessions.

Building Learning Power is an approach to learning that we have
begunto implementat Pinhoe C of E Primary School. This
approach was created by Professor Guy Claxton. Itis based on the
idea that we are all capable of becoming betterlearners. BLP
applies this idea directly to the work of teachersin the classrooms,
to provide a practical framework forfostering lifelonglearning in
all young people.

Why are we Building Learning Power?

We believe that BLP is beginning to allow usto develop a commonlanguage for learning across the
school. The language is used in all classrooms, with all children. This helps everyone talk about
understandinglearningto learn. We hope that this understanding will begin to spill overinto life
outside school, where you will be able to reinforce the ideas by encouraging the children to use their
learning language in their everyday lives.

Theidea is that the four dispositions (4 Rs) are like a group of "learning muscles". Justas we can
build our physical muscles with the right kind of exercise, learning muscles can also be developed
and can grow in strength and stamina. It is these we are aiming to develop in the children.
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What does BLP look like?

You may hearyour children using some of the language that has been introduced in school.
Professor Claxton suggests there are four main learning dispositions:

These dispositions are then split into seventeen learning ‘muscles’ that the children are encouraged

to ‘stretch’ within their everyday lessons and activities and apply to different aspects of their
learning.

In orderto make this child friendly, we have created 4 Learning Heroes, one for each disposition.
These heroes will representallthe different ‘muscles’ for that disposition.

For furtherinformation, please referto ourlearning heroes page on the website.

Building resilience is a focus across the curriculum. Daniel Coyle talks about the importance of
struggle and practice in encouraging the development of myelin within our brains and how this helps
us to build schemas. Our curriculum is challenging and identifies prior learning links so thatit is
scaffolded and relational.

We recognise the importance of learning as a social experience, providing children with a range of
rich dialogic contexts where learningis strengthened through co-construction and collaboration,
discussion and debate. Children learn to question, justify, and reflect; this is embedded within our
curriculum design.

Assessmentand feedback s integrated into
curriculum plans; checking forunderstandingis
embedded within our curriculum delivery model. We
use pixl as an assessment resource as an excelle nt
diagnostic tool to identify gaps and aid future
planning, alongside FFT to collect and analyse whole
school trends, which again, feed into future planning.

There is a focus upon striving for excellence in
affective and cognitive domains linked closely to our
school Core Values and strapline. Our learning

environmentis more than content. It supports the learning process and reflects our pedagogy and
Christian foundation.




Across the school, we supportall pupils with the use of the OAIP (ordinarily available inclusive
provision). This will supportall children and young people to attend, engage and thrive in their
educational setting. It is designed to ensure approaches, provision and practice that is ‘helpfultoall,
harmfulto none and crucial for some’.

The Ordinarily Available Inclusive Education Framework sets out expectations of what high quality,
inclusive practice should look like for all children and young people in all schools and settings.
Underpinning the framework are 10 key principles (Relationships, Flexibility, Child-centred, Inclusive,
collaboration, curiosity, responsive, predictability and communication) forinclusive education and
practice that align with headteacherandteacherstandards and are at the heart of good teaching

practice.

The Ordinarily Available Targeted Support Framework defines the enhanced adaptations,
provisions and targeted interventions that may be put in place to support children and young people
who may have additional needs, including SEND. It is structured around the four areas of need from
the SEND Code of Practice and will supportschools and settings to identify and meet need as part of

their graduated approach.

Living Life to the Full, all children access a wide range of enrichment opportunities within the school
day and beyond, inside and out. Teachersadoptan enquiry approach coupled with clearly identified,
knowledge-based outcomes and make learning meaningfulso that children are inspired by a wide
range of exciting experiences. Learningis personalised so that every child is challenged and can
experience success. Technology is used creatively by adults and children and enhances opportunities
forindependent learning. Our mental health and parental engagement strategies support our
inclusive provision and ensure that our curriculum is holistic and accessed by all.

Holding the Gold Sports Award, an active forest schooland developing an outdoor learning approach
has enhanced the quality of our curriculum offer. These enrichment experiences contribute to the
broad curriculum we are able to offerat Pinhoe. Children can access many arts-based clubs and
activities and excelduring our residential
experiences, which are offered duringyear6. Our
new outdoorlearning hub has provided a venue
for music lessons, class lessons, sensory space and
acts as a base fora quieterand more mindful
space at lunchtimes.



https://www.gov.uk/government/publications/send-code-of-practice-0-to-25

Impact

Learning behaviouris excellent; children are excited by learning and show high levels of
resilience.

Acrossthe schoolwe use regularand robust triangulated quality assurance to gauge the
impact of our curriculum design. Leaders at all levels review learning, talk with our children
and provide feedback to move practice forward.

We aim for our children’s attainment and progress to be in line or exceedingwhen
measured from their starting points, in comparison with national data (where appropriate),
our curriculum maps, assessment documents and monitoring evidence.

Our curriculum ensures that we develop well-rounded citizens with a clear understanding of
our school Core Values. Feedback from our secondary schools confirm that our children
transition very well and are resilient, well-rounded pupils.

Our curriculum addresses negative stereotyping through investigating similarities and
differences, and promoting acceptance, diversity, citizenship and human rights. Our children
are able to debate, demonstrating their own viewpointsand a strong sense of right and
wrong.

Learning dispositions are developed which leads to success both now and in the future.
Children demonstrate greaterlevels of resilience, motivation and a growth mind setwhen
faced with different types of challenge. They develop attitudes and dispositions to make a
positive contribution to the world. Our daily interactions provide a regular check on this and
are supported by key policies and procedures.

Finally, curriculum development has been given high priority within our Federation Development

Plan. It will continue to evolve and will be reviewed annually in consultation with children, staff and
governors.

Jen Metcalf
June 2025



